
30 T E A C H E R  L I B R A R I A N   3 6 : 1

My journey of hope and change began 
with the arrival of “Excellence and 
Enjoyment.” I remember reading the 
first page and introduction by Charles 
Clarke that said, “There will be different 
ways. Children learn better when they 
are excited and engaged. . . . Different 
schools go about this in different ways” 
(DFES, 2003, p. 3).

For the first time since the rigidity of 
the literacy hour, I felt we had hope to 
really make changes that would matter 
and have an effect on our students by 
developing creativity and flexible ways 
of thinking and learning about learning 
itself. To stimulate metacognition for 
every child in my class, I developed a 
spiral notebook in which they recorded 
their personal learning journeys across 

their elementary school years. For this 
notebook and in an enlarged version, I 
used the TASC (Thinking Actively in a 
Social Context) model of Belle Wallace 
(author and past president of the United 
Kingdom’s National Association for Able 
Children in Education) and built a model 
children could begin using as pictured 
in Figure 1. The original model has the 
learner ask the following questions when 
faced with a research assignment:

1. What do I know about this?
2. What is the task?
3. How many ideas can I think of?
4. What is the best idea?
5. Let’s do it!
6. How well did I do?
7. Let’s tell someone!
8. What have I learned?
What happened over time as the 

students recorded in their journals was 
amazing. They began to reflect as they 
grew and developed, understanding 

information literate? 
just turn the children loose!

EDITOR’S NOTE: IT IS WIDELY ASSUMED THAT CHILDREN 

AND TEENS MUST BE FURNISHED WITH AN INFORMA-

TION LITERACY MODEL THAT GUIDES THEIR STEP-BY-

STEP PROGRESS THROUGH A RESEARCH ASSIGNMENT. IN 

ADDITION, THE FURNISHED MODEL IS TAUGHT OVER AND OVER 

AS LEARNERS PROGRESS THROUGH THE GRADES. RARELY 

HAVE WE SEEN IN THE LITERATURE ENCOURAGEMENT TO 

HAVE LEARNERS REFLECT ON THAT MODEL. JOY MOUNTER 

NOT ONLY HAS FIRST-GRADERS REFLECT ON A MODEL THEY 

ARE USING FOR RESEARCH, BUT AFTER REPEATED EXPOSURE, 

THE LEARNERS THEMSELVES BECOME RESTRICTED BY 

THE MODEL AND INVENT THEIR OWN. IT IS THE PROCESS OF 

TAKING COMMAND OF ONE’S OWN LEARNING THAT IS BOTH 

REMARKABLE AND AN ESSENTIAL ELEMENT OF THE LITERACY 

PROGRAM OF THE LEARNING COMMONS.

F E A T U R E  A R T I C L E

 j o y  m o u n t e r

FIGURE 1

www.webquestuk.org.uk/TASC%20WHEEL/Wheel.htm
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themselves—the things that make them 
tick, their worries and strengths, as well as 
the quirks that make them an individual. 
They began to form their own learning 
values and articulated them to others. 

Art Costa highlights that “all human 
beings have the capacity to generate novel, 
clever or ingenious products, solutions, and 
techniques—if that capacity is developed” 
(Costa & Kallick, 2000, p. 32). That is what 
I wanted the children to develop, to have 
the opportunities to work creatively on 
any task, thinking outside of the box, with 
freedom and risk taking; to see learning as 
being flexible and fluid and that requires 
different skills and responses; to think 
beyond their immediate learning and begin 
to generalize and create their own theories 
of learning. For me, personalizing learning 
means enabling a child to react to any 
learning situation with an understanding 
of self and the ability to empathize and 
evaluate, working with the learning skills of 
others around them. 

But this has to be in the context of a 
learning environment and a creative curric-
ulum where the children are involved in 
developing their own educational theories. I 
wanted to develop a format for the children 
to explore learning, including theories of 
others, and use this as a platform to create 
their own knowledge and values.

The excitement is sharing the journey 
with my class. They look at the world 
through very different eyes than I. We 
talked about the research I was conducting 
on learning. They were surprised and 
challenged me immediately, asking if I was 
writing about learning, didn’t I need their 
help? From the tone of the comment, it 
was clear the children could not compre-
hend that I, or anyone, could write about 
learning without asking for their help. It 
made me take a step back and look at 
learning in my classroom from a different 
perspective. Remember: These children are 
just aged 6, 7, and 8 (we are a mixed 
Year 2/3 class). Their ideas were thought 
provoking and challenged my thinking, 
which helped me see as a learner through 
their eyes. 

We quickly made a large wheel (Figure 
1), which we kept on the classroom wall. 
Initially it was used a lot, but soon the 
flow of the segments became integral 

and embedded with the students. We 
started with a topic-focused inquiry week 
using the wheel to plan and implement 
throughout the week. This enabled us 
to see all of the segments of the wheel 
working and supporting each part in a 
small time frame. It enabled everyone to 
be involved, to clearly understand the steps 
we were taking, but didn’t contain our 
creative learning. Rather, it allowed us to 
fly but gave us the vocabulary and ideas 
as prompts. 

From that moment, the children and I 
saw the value of the wheel and loved using 
it for its simplicity but also for the layers 
of thinking it encouraged and challenged 
us to use. Soon the wheel became the 
framework for all our work. Even if it was 
not explicitly talked about, it had become 
so embedded that we talked and planned 
using the format confidently. Other uses 
were quickly found for short planning 
of topics, which we called topic plans, 
in science or any area of the curriculum. 
Using the wheel as a whole or in smaller 
parts focused our evaluation, the children 
felt more confident knowing it was on the 
wall, and they actually saw it as a resource 
if they were “stuck.” They would look at 
the flow of the segments and the focus 

questions on the inner wheel to help them. 
I asked the children to record the ways they 
could help themselves if they were stuck, 
they thought of the wheel first. 

It seems almost strange looking back 
at the beginning of our journey. The TASC 
Wheel stimulated the children’s interest 
in the adult’s writings about learning. We 
critically explored the writings of Belle 
Wallace and even wrote to her, challenging 
some of her ideas. While the children were 
confident exploring learning skills and 
using the TASC Wheel, they were dissatis-
fied as well. Child P described the wheel as 
too flat, too two-dimensional; whereas his 
thinking spirals around, flows over the edge 
of the circle and up through the middle 
of the wheel, and explodes, sometimes 
showering others with sparks from his 
learning. Other children described the 
wheel almost as a cushion, with no outer 
edge—more of a curve before spiraling 
our thinking up through the middle. They 
began to recognize they would never be in 
the same place again as learners. Figure 2 
is the result of the children’s discussion of 
thinking and learning, and Figure 3 reports 
on their progress. Figure 4 is the wheel the 
children developed from their experiences 
and reflections as learners.

FIGURE 2

The discussion of the children talking about their thinking about the TASC 
Wheel can be viewed on YouTube at www.youtube.com/watch?v=hH2-
5xexbAQ.
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Often we got caught at the end of the 
wheel, and it was easy to share our learning 
on a topic through an assembly. We 
thought about the facts we had learned, 
that the wheel should encourage us to self-
reflect, and evaluate skills we have used and 
need to develop within the topic. It is the 
knowing of “self” that moves our thinking 
forward and the emotional aspects of self 
that reflect in learning.

For us, the last two segments of the 
wheel were most important, the ones we 
learned most from and with. And perhaps 
they should be the start of all reflections 
leading to learning and not seen as the 
end. A slight turn of the wheel, and they 
appear at the top and the beginning and 
not the end.

SOMETHING TO SAY, SHARE, 
AND LEARN

During one of our conversations as a class, 
we again returned to Belle Wallace’s TASC 
Wheel. The children were curious to know 
whether lots of schools used the TASC 
Wheel. I took the opportunity to introduce 
the vocabulary of having a learning theory. 
This was a difficult concept for the children 
to comprehend, and we struggled together 
for a while. From the discussion came the 
idea that the children wanted to have a 

learning theory of their own. As experts, 
they felt people should listen to them and 
not adults, as it is children who are the 
learners all day and for years as they grow. 

The talk about theories had awakened a 
keen need to begin planning and articulating 
their ideas to form a learning theory of our 
own. Following the idea that TASC meant 
something when you looked at each letter, 
the children talked in pairs for a special word 

of their own to summarize the learning 
theory. I was amazed as very quickly Child A 
suggested the word QUIFF. The children liked 
the sound of the word and began thinking 
what the individual letters could stand for, 
just like TASC. They didn’t have to argue or 
even debate ideas; they quickly agreed, and 
all ideas seemed to come from the group, 
almost as a collective mind.

Questions we all have to ask to learn
Understand—making sense of things 

around us and ourselves, which is harder
I am important
Feelings so important as a learner
Focus to be able to concentrate and 

persevere
QUIFF, “I” as in “I am important” is 

in the center, just as we are the center of 
our learning and self. “I” is surrounded 
by our understanding of “things” and 
ourselves, feelings that often control our 
learning, and focus—applying ourselves 
as learners. 

The class then decided that as TASC is 
represented by a circle, they needed a visual 
image for QUIFF. I quickly handed out paper 
for them to draw their ideas, and those 
thoughts turned to the shape for QUIFF. 
The resulting pictures were all so different 
and very thoughtful. Figure 4 shows Child 
A’s picture. She used a triangle with “I” 
at the point, represented by an eye—the 
most important point: an eye to the world 
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FIGURE 3

FIGURE 4
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and into ourselves. Question marks are at 
the bottom, the start and widest part of 
the shape. Focus is like an egg floating in 
between our questions and feelings that 
control our thoughts, our learning, and us.

Kellett (2005) highlights the opportu-
nities for pupils to engage with a subject 
in great depth and work with primary, 
self-generated data. The depth of the 
children’s thinking shocks anyone we share 
our journey with. Age, knowledge, and 
skills have often been quoted as barriers 
to children taking part in action research 
successfully, but this study will challenge 
these preconceptions, encouraging the 
children to critically challenge each other’s 
thinking and funnel down their research 
questions and test their hypotheses. 

Following this session, we recorded 
our questions and thoughts, defining our 
ideas behind QUIFF. We began thinking 
about how children learn best, generating 
ideas, sharing them, and then discussing 
and recording those they all agreed on. We 
learn best when we:

understand and use our learning 
skills 

believe in ourselves 
think about ourselves as a learners 
are curious 
are happy and calm

Of course, with each new group, a 
new journey unfolds. We can use the 
older children who have been through the 
process as learning coaches, but we must 
be open to new ideas, models, drawings, 
and developments as the new groups travel 
their own journey. Our journey enabled us 
to develop our understanding of ourselves 
as learners and as people. We reflectively 
challenged ourselves and challenged others. 
The children and I wonder if adults are 
ready to listen? 
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