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Today, perhaps more than ever, the world is looking for people with innovative spirits, 
who seek and take on new challenges, develop rich thinking processes, and visualize 
unique possibilities. There is a need for individuals with fl exible critical and creative 
thinking throughout all vocations and professions. There is a need for people who are 
geared toward collaboration, team risk taking, and fi nding ways to offer unique contribu-
tions. The question to ask of our schools and parents is: How are you preparing children 
to meet their futures—our futures—with innovative minds?

Children’s innovative thinking sets sail when the natural inquisitiveness they bring 
to the learning table is inspired, affi rmed, and cultivated. When given the opportunity to 
openly ask and explore, children learn and thrive.  

What better place than in libraries to set the stage and build industrious thinking com-
munities? With its many resources and abilities to interface and circulate ideas, the library 
is an ideal place to bring folks together, establish a centralized open-inquiry lab for a 
school, and to cultivate curious, innovative, and contributing minds.

This article describes the action and possibilities of a centralized open-inquiry learn-
ing lab focused on teaching thinking to all students (K-6) as part of their regular school 
schedule.  All quotes from lab students are presented as they appear in Nine Thousand 
Straws: Teaching Thinking through Open-Inquiry Learning (Knodt, 2008), and document 
word-by-word what children have shared in the lab setting. 

With the guiding design-research question set forth (Will hands-on open-inquiry build 
children’s ability to think?), not only does such a program approach inspire curiosity and 
innovation, it becomes a joyful time and place to share with children. Indeed, open-inqui-
ry sets the pace and spirit for innovation, as one lab student puts it: “Your mind opens up 
and you want to do all these different things!”

FeaTureARtiCLE

Cultivating 
Curious Minds: 
Teaching for 
Innovation through 
Open-Inquiry Learning

“children feel connected 

to a time and place that 

affirms their choices and 

builds on the curiosity 

they have to offer.”

Jean sausele knodT

Creativity now is as important in educa-
tion as literacy, and we should treat it 
with the same status.—Robinson, 2006

puTTing collaboraTive 
innovaTion To The TesT

We had to use teamwork to get the marble 
to ring the bell.—Lab student

Testing out their creative social risk-tak-
ing and problem solving skills, a group 
of seven fi fth-graders has chosen to work 
with “People and Pipes.” This open-inquiry 
lab challenge is a known stumper: how 
will you as a group get a golf ball to run 
through each PVC pipe (with no hands or 
pipes touching) and have it land in the 
metal bucket? After ten minutes of explor-
ing various possibilities, the group’s initial 
excitement for the challenge has worn thin, 
with each individual displaying frustration 
in unique ways. Some twirl the pipes, oth-
ers use them as horns, while another pair 
of students stands limp and rolls their 
eyes. With teamwork dissolving almost 
on schedule, the instructor smiles a bit to 
herself as she steps into the scene and is 
presented with predictable comments from 
students, such as, No one is listening to 
each other! This is a disaster! Lisa is tak-
ing over! And of course, I’m bored.  

I learned that life is not just handed to 
you—you’ve got to fi gure it out.—Lab stu-
dent.
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celebraTe reading
the best book to read. Debbie Bartram 
and Susan Bloom. Ill. Michael Garland. 
Random House, 2008. $14.99. 978-0-
375-84702-8. Grades K-3. In this new 
companion for the equally indispens-
able Best time to read and Best place 
to read, a librarian fires up a visiting 
class of children by presenting a variety 
of tempting books, and providing 
guidance on how to choose just the 
right ones. Garland’s moon-faced 
figures radiate infectious enthusiasm.

book fiesta! celebrate children’s 
Day/book Day. Pat Mora. Ill. Rafael 
López. Rayo, 2009. $17.99. 978-0-06-
128877-7. Grades K-2. Bright, colorful 
pictures of children having a blast 
reading to themselves, to others, and 
even to animals reflect Mora’s buoyant 
invitation to explore the joys and 
wonders available in books. Text in 
English and Spanish.

born to read. Judy Sierra. Ill. Marc 
Brown. Knopf, 2008. $16.99. 978-0-375-
84687-8. Grades 1-3. Surrounded by 
books, Sam finds not only pleasure 
but all the resources he needs to win 
a race—or even save his town from a 
giant! Brown’s sunny pictures comple-
ment this tale of a lad “born to read” 
perfectly.

i don’t like to read! Nancy Carlson. 
Viking, 2007. $15.99. 978-0-670-06191-4. 
Grades K-2. Henry says reading is 
dumb and boring, but he undergoes a 
complete turnaround in attitude after 
he gets help at school and home in 
overcoming his struggles with words and 
sentences. Carlson’s simple, unassuming 
art adds appeal and humorous details to 
this reassuring episode.

Read it! Don’t eat it! Ian Schoenherr. 
Greenwillow, 2009. $17.99. 978-0-06-
172455-8. Grades K-2. In a hilarious 
and instructive guide for brand new 
readers Schoenherr portrays a set of 
exuberant animal readers demon-
strating good—and not so good—ways 
to take care of library books.
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The group has agreed on one thing: This 
project is impossible! And with that as a 
starting point, the lab instructor begins a 
line of questioning that stimulates an in-
quiry conversation. OK, so what is the deal 
here? How is this challenge impossible? 
What might help your process of coming 
up with ideas and thinking together? I’ll be 
back in a bit to see what you come up with!

It could take a couple more visits from 
the instructor before the group catches its 
own stride and works together with the 
needed thinking verve. Then, further into 
the session a familiar declaration sounds 
out in the lab: We did it! Come see. To the 
instructor’s surprise (and with his or her 
renewed confirmation to restrain from 
leading the problem solving) the group 
discovers an entirely new and remark-
ably unexpected solution, delighting ev-
eryone:

. . . Well, we put the tubes against 
the outer wall so that it wouldn’t be 
as hard. That way they were all at 
the same level. That made it a lot 
easier, we just made a few adjust-
ments and it worked!—Lab student.

Ask About and Explore

With a class of thirty children in the lab, 
there will likely be ten or more such stu-
dent-led challenges in action. Along with 
People and Pipes, a couple of children 
might examine and classify animal foot 
prints, while another pair explores mirror 
symmetry or builds a Rube Goldberg-like 
chain reaction machine. At a computer 
station, a few children might be at work 
with clay and digital images creating a 
“Claymation” animation. A child may be 
working alone to build a complex struc-
ture with blocks as another child nearby 
identifies the bones of an upright life-
sized human skeleton. Another group of 
three or more students could be creat-
ing a Rebus Story, as another group bal-
ances the arms of a mobile with carefully 
weighed out items, while yet another 
group designs an “exactly”-twenty-sec-
ond marble ramp.

Lab Time in a Nutshell

The mission of the described open-inquiry 
lab is to engage innovative thinking in 
students by opening up, extending, and 
guiding the inquisitive energy that chil-
dren naturally bring to the learning table. 
At the start, students gather in a circle with 
a lead instructor and perhaps one or two 
other parents or teachers. The group spends 
five to ten minutes discussing a thinking-
centered concept that is of interest to all, 
thus also highlighting the multi-genera-
tional learning aspect of the program. As 
declared by an open-inquiry lab student, 
which likely all ages can relate to or be 
inspired by, “Challenges wake your brain 
up!” (Knodt, 2008).

Perhaps the conversation today is about 
the nature of frustration and finding ways 
to persevere when things get tough. Such 
a “focus theme” conversation establishes 
a thinking-centered objective and dialog 
possibility to keep in mind (cuing up visit-
ing educators) as lab time unfolds.

At the end of the circle conversation, 
children make choices about their day’s 
inquiry, with the lead instructor asking: 
Where might you find yourself dealing 
with some frustration today? Where do 
you want to work? Children’s choices fuel 
the open-inquiry lab. Engaging the energy 
and experiences children establish (or fail 
to establish) with their lab time choices, 
educators move about the space and in-
teract and instruct by taking on the role 
of fellow discoverers, conversation build-
ers, and questioning coaches. Whatever the 
turn-on-the-heel teaching opportunities 
develop at lab time, the empowering affir-
mation that starts the action is: I believe 
in your choice, I will follow you there. Es-
sentially, what results is an apprentice-like 
pedagogy. Educators employ the project as 
a medium through which tools and skills of 
the thinking trade are guided, discovered, 
and put into concrete practice. 

After a forty-five-minute to an hour 
lab-time session, the children (even if re-
luctantly) organize, put their projects back 
in their places, re-group in the circle, and 
are asked by the lead instructor: Let’s hear 
some examples of what was frustrating 
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with your inquiries today. How did you 
manage your frustration? How does man-
aging frustration help the process of think-
ing? What are ways to help a group man-
age frustration? As the lab session closes 
for the day, the class is handed a writing-
prompt for journal or essay projects to take 
back to their classrooms: Describe your in-
quiry project today. Did you fi nd yourself 
feeling frustrated? How? What helped you 
work with your frustration? How could you 
use those same coping skills when you get 
frustrated with other challenges?

Group conversations and students’ writ-
ten refl ections confi rm the pedagogy in ac-
tion, as with the student who comments, “I 
learned not to walk away” (Knodt, 2008). 
Other comments often surprise educators, 
who may fi nd themselves learning from 
the children. For example, there is a lesson 
in the following comment by a lab student: 
“You learn that frustration can be good for 
thinking” (Knodt, 2008).

Thinking disposiTions

Children welcome the opportunity to offer 
their input and be part of the thinking con-
versation, especially by using lab inquiries 
as concrete evidence of their own thinking 
in action. The following is a documented 
sampling of what open-inquiry lab stu-
dents had to say when asked: What does 
it take to fi nd and meet a challenge? The 
answers vary:

• You need to want to do it.
• Patience.

• On some things, you need teamwork.
• Strategy.
• Use what you know.
• Look at the possibilities and . . . the 
consequences . . . .
• Keep doing it.
• Confi dence. Believe you can do it.
• Think ahead. Plan.
• Have a good attitude—don’t get 
grumpy.
• Have the ability to switch ideas.
• Relax.
• Imagine it done.
• Don’t be afraid to wonder.

(Knodt, 2008, p. 23)

Thinking About Thinking 
Dispositions

“Dispositions shape our lives. They 
are the proclivities that lead us in 
one direction rather than another 
within the freedom of action that we 
have. A thinking disposition is sim-
ply a disposition about thinking.” 

(Perkins 1995, p. 275)

Essentially, what children have identi-
fi ed in the above listing and through their 
hands-on explorations are thinking dispo-
sitions or habits of mind. An open-inqui-
ry learning community leads children to 
isolate, understand, and get into practice 
productive and positive life-long thinking 
dispositions.

A list of guiding habits of mind can be 
generated by the teacher-librarian simply 
by asking children, what are effective hab-

its of mind? Then together they refi ne a list 
throughout the year as their work with in-
quiry unfolds. Another way to create a list 
is to engage the faculty of the school and 
arrive at a consensus of ten or fi fteen tar-
get dispositions. An additional way for the 
teacher-librarian to establish a list of habits 
of mind could involve elaborating on the 
disposition-centered American Association 
of School Librarian’s Standards (2007).

The following list of thinking disposi-
tions was developed through lab observa-
tions and listening to what children had to 
say during lab time; through work devel-
oped and still underway at Project Zero of 
Harvard University; as well as from Arthur 
Costa and Bena Kallick’s series on Discov-
ering and Exploring Habits of Mind (2006):

• Be Adventurous and Open-Minded
• Wonder, Explore, and Ask Questions
• Contribute Positively to the Group 
and Inspire Teamwork
• Imagine Possibilities and Outcomes
• Set Goals and Make Plans
• Think Independently
• Use What You Know, Transfer Learning
• Step Back and Look at the Whole 
Picture
• Strive to Be Accurate and Precise
• Look Carefully
• Listen Actively
• Support Ideas with Reasons Why
• Persevere
• Communicate Clearly
• Understand Others

(Tishman, Jay, & Perkins, 1992; Costa 
& Kallick, 2000; Knodt, 2008). 

With such a line-up, the teacher-librar-
ian frames up a focus on habits of mind 
that children will use both at school and 
at home. They may identify and broadcast 
a monthly or bimonthly habit of mind on 
the daily news, in school newspapers, or 
on bulletin boards. This way, not only are 
thinking dispositions seen in action during 
inquiry lab time, they become “circulated” 
throughout all curriculum and children’s 
life experiences. The art specialist might 
ask, So our habit of mind this month is 
imagining possibilities and outcomes. How 
are you putting a picture in your mind 

Children welcome the opportunity to 
offer their input and be part of the 
thinking conversation, especially 
by using lab inquiries as concrete 
evidence of their own thinking in 
action.
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and visualizing it as you plan your col-
lage in the art room today? The grade-level 
teacher might ask during a social studies 
unit, Class, how do you think Thomas Jef-
ferson engaged the thinking disposition to 
be adventurous and open-minded? A par-
ent might ask their family, How are we 
communicating clearly as we discuss which 
movie we would like to see this weekend?

Again, confi rmation of students think-
ing about thinking unfolds when time is 
offered for such refl ection, as presented 
by this fi rst grade lab student, “I need to 
work on Think First [Set Goals and Make 
Plans]—because usually I’m thinking so 
fast I just put something there and the 
whole thing messes up” (Knodt, 2008). 

As various classes come into the library 
for their open-inquiry sessions, the teacher-
librarian can also customize the lab time by 
referring to a habit of mind listing. If asked, 
the grade-level classroom teacher will like-
ly have a thinking disposition or two in 
mind that would benefi t their class through 
hands-on practice. During this collabora-
tion, the teacher-librarian generates a focus 
theme discussion, and then both instructors 
co-teach and work the inquiry fl oor with 
the particular disposition in mind. During a 
lab time circle conversation or back in the 
grade-level classroom, the group might be 
asked, By the way everyone, how does the 
habit of mind to imagine possibilities and 
outcomes relate to the book reports we are 
working on right now? 

Finding FloW

Flow, a psychological theory developed by 
Mihaly Csikszentmihalyi (1990), aims to get 
at the root “optimal experience.” When in 
a state of fl ow or a “sustained absorption” 
with an activity, not only will one lose track 
of time, one will likely experience strong 
levels of ownership with the experience. 

“Optimal experience is thus some-
thing that we make happen. For a 
child, it could be placing with trem-
bling fi ngers the last block on a tow-
er she has built, higher than any she 
has built so far . . .” (Csikszentmih-
alyi, 1990).

Lab projects are therefore selected by 
their ability to inspire fl ow: being process-
based, relatively simple, and hands-on. By 
enlisting Howard Gardner’s theory of Mul-
tiple Intelligences, lab projects collectively 
engage and layer a “full spectrum” of in-
telligences (Csikszentmihalyi & Whalen, 
1991; Knodt, 1997, 2008). As a key to 
teaching for innovation, the objective is 
for children to get a feel for when fl ow is 
in action (or not) while their projects are in 
hand and to learn to engage such satisfy-
ing focus again and again.

Children’s fl ow engagements offer the 
teacher-librarian, as well as visiting teach-
ers and parents, valuable information that 
either confi rms their understanding of the 
individual child or offers new perspectives. 
The inquiry program aims to cultivate a 
child’s curiosity into fl ow activity, as a goal 
in and of itself, and also as a base for en-
gaging conversations, focus, and practice 
with thinking dispositions and their related 
skills. Additionally, new insights and trust 
established by interacting with students as 
they work in the lab lead to effective alter-
native curriculum assessments, alternative 
GT or LD screening, differentiated learning, 
and, of course, individualized research and 
literacy opportunities.

TransFer oF learning

If an individual is able to transfer what 
they know from one learning or challenge 
situation to another, they confi rm their 
ability and understanding of the particular 
skill or content at hand. Even taking a test 

is a transfer experience. Yet, many educa-
tors do not teach directly for transfer. 

Without transfer—without this con-
necting of one thing to another—hu-
man learning would not have any-
where near the capacity to shape and 
empower our lives that it does (Tish-
man, Perkins, & Jay 1995, p. 156).

If students are to de-compartmentalize 
their learning and actively employ grade-
level curriculum-based skills, contents, and 
understandings in different settings, teach-
ing methodologies that establish transfer 
of learning experiences need to be delib-
erately engaged by educators (Perkins & 
Salomon, 2001).  

A Transfer of Learning Station

The lab’s many constructivist and prob-
lem-based projects provide rich opportu-
nities to transfer curriculum-based under-
standings and skills. As lab work unfolds, 
instructors perceive possible links and 
guide students toward establishing their 
own transfer investigations: I see you have 
built a circular tower with the strawberry 
baskets. I’m curious, how many baskets do 
you think are in your tower? How could 
you confi rm that hunch? What learning 
could you transfer?

Here, a second grade lab student gets 
the idea of transfer: “When you are doing 
a [lab] project, you have to think how it’s 
going to look and what you are going to 
do fi rst. Or, if you are writing an assign-

Children’s fl ow engagements offer the 
teacher-librarian, as well as visiting 
teachers and parents, valuable infor-
mation that either confi rms their 
understanding of the individual child 
or offers new perspectives. 
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ment you don’t just write something and 
say you’re done with it—you have to decide 
how you are going to write it and how you 
are going to plan it out.” (Knodt, 2008)

The inquiry program also aims to guide 
children to transfer their lab-time experi-
ence back out to support other learning and 
life arenas as the instructor encourages: 
That was a complex bridge you constructed 
today during inquiry lab time! How did you 
employ the habit of mind to strive to be 
accurate and precise as you designed and 
built it? How could striving to be accurate 
and precise help with the math problem 
you are working on now?

Transfer is a key habit of mind to get 
into concrete practice for innovative think-
ing—to aid all learning and unfolding chal-
lenge opportunities. Ultimately, one looks 
for the child to recognize the need or op-
portunity to transfer the productive think-
ing dispositions learned and put into prac-
tice during lab time, to other situations. 
Success is hearing a lab student say: “. . . 
I had to plan a strategy [at lab time] with 
something. When I had to study at home 
I remembered back and planned a strategy 
for the study” (Knodt, 2008).  

building a hands-on 
Thinking communiTy

Not only do we as educators need to fi nd 
new and effective ways to teach for inno-
vation, collaboration, and contribution, as 
we instill the habits of mind to set the pace, 
we also need to walk the walk ourselves. 
We need to establish open interactions and 

“build” instructional programs with chil-
dren, grade-level teachers, specialists, par-
ents, and the community. As libraries es-
tablish new traditions for engagement and 
collaboration, especially along the lines of 
a Learning Commons approach (Loertscher, 
Koechlin, & Zwaan, 2008), a centralized 
open-inquiry lab program established by 
and directly in the library offers many rich 
possibilities: “They have to help us build it 
so they will use it” (p. 4).  

The lab’s readily available multi-gen-
erational and disposition-centered focus 
themes, as well as its openness and fl ow, 
encourages teachers, administrators, com-
munity members, parents, grandparents, and 
even younger siblings (ages three and up) 
to walk through the door at any time and 
work with the children and quickly get on 
the same thinking page. As a result, the cen-
tralized open-inquiry learning lab is an ideal 
time and place to establish a community of 
curious minds in which to build a culture of 
innovative and industrious thinking together.

If you work together, you can think to-
gether.—Lab student 

Although the teacher-librarian will likely 
be the one to manage the effort that fi rmly 
establishes the program and sets the open-
inquiry stage, the program grows strong by 
establishing co-operative interactions with 
others and through the help of many.

Building it Together

Support from and collaborations with stu-

dents start with their lab-time engagement 
of fl ow and their contributions to thinking-
centered conversations. Once this base-dy-
namic is established, instructors can guide 
children’s involvements further in a variety 
of ways, including:

• obtaining students’ input, ideas, and 
leg work for the development of new in-
quiry challenges and lab projects.

• initiating student peer interviews and 
questioning about lab-time dispositions in 
action.

• engaging students as teachers in 
multi-age groups and mentor programs.

Support from and collaborations with 
grade-level classroom teachers and spe-
cialists include:

• engaging them in thinking-centered 
focus theme conversations and making 
supportive links to their various learning 
arenas.

• co-teaching during lab time to set lab-
program learning objectives and methods 
into action and, as well, establish transfer 
experiences with grade-level or specialist 
curriculum goals.

• obtaining grade-level teachers’ and 
specialists’ expertise and guidance in the 
development of new inquiry projects, and 
making project inventory available for 
“take out” as inquiry centers for other 
classrooms.

Support from and collaborations with 
the students’ families include:

• parent volunteers as co-teachers or 
“Room Guides.”

• parents, siblings, or grandparents 
contributing to focus theme conversations 
and making home and “life” links.

• parents helping with scheduling, vol-
unteer recruitment, project development, 
and lab maintenance.

Support from and collaborations with 
the community at large include:

• inviting area corporate and vocation-
al professionals to work as mentors with 
children and contribute to focus theme 
conversations.

• gaining from various vocations and 
professions new project ideas that help 
with their development.

• becoming linked with local university 

Ultimately, one looks for the child 
to recognize the need or oppor-
tunity to transfer the productive 
thinking dispositions learned and 
put into practice during lab time, to 
other situations.
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drip. drip. drop
Do you know where your water has 
been? the disgusting story behind 
what you’re drinking (Edge Books. 
Sanitation Investigation). Kelly Regan 
Barnhill. Capstone, 2009. $17.95. 
978-1-4296-1995-0. Grades 3-6. These 
amusing introductions to our waste 
system will have readers wondering 
about all things sewer. “Edge Fact” 
boxes, glossary, web sites, and an index 
are included.

not a drop to drink: water for a 
thirsty world (National Geographic 
Investigates). Michael Burgan. National 
Geographic, 2008. $17.95. 978-1-4263-
0360-9. Grades 3-6. Beautiful color 
photographs, graphs, and charts help 
to explain the water crisis of draughts, 
unsafe drinking water in the world, 
and the danger to aquatic ecosystems.  
Back matter includes “what lies ahead,” 
glossary, bibliography, further reading 
web sites and index.

Saving water (QEB Green Kids). 
Neil Morris. QEB Publishing, 2008. 
$16.95. 978-1-59566-542-3. Grades 2-5. 
Presented in a simple colorful format, the 
author familiarizes young students with 
an environmental awareness of water 
from the water cycle to recycling water. 
Basic glossary and index are followed by 
notes for parents and teachers. 

using water (Green Team). Sally Hewitt. 
Crabtree Publishing, 2009. $23.94. 978-0-
7787-4097-1. Grades 3-5. As part of a 
series that includes Reduce and Reuse, 
Using Energy, Waste and Recycling, Your 
Food and Your Local Environment, this 
title explains the concerns the world 
faces with all manner of worldwide 
water issues in an easy to understand 
and interesting layout. Each chapter 
includes a “Challenge!” and “Action!” 
section with ideas for how children 
can make a difference. In the “Reusing 
Water” chapter, the challenge suggests 
reusing bath water for watering the 
garden. A glossary, web sites, and an 
index complete the title.
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and colleges for potential neurological or 
cognitive research studies (Fischer, 2009) 
and for student teaching opportunities.

Such interactions build a dynamic 
open-inquiry program, but also lead to a 
“client-based” engagement of potentially 
all the other media center and library re-
sources available. A start up list of such 
customized possibilities include:

• guiding children to fi nd follow up re-
sources that support their lab-challenges, 
such as helping a student who just built a 
Geodesic Dome with straws and paperclips 
to fi nd more information about the dome 
through books on architecture, related web 
sites, or a biography on its inventor, Buck-
minster Fuller.

• guiding grade-level teachers, area 
specialists, and parents toward resources 
that delve deeper into the concepts and 
theories put into instructional practice in 
the lab, such as work with thinking dis-
positions, project-based learning, Multiple 
Intelligences, fl ow, teaching for transfer, or 
the art of questioning.

• highlighting literature links to think-
ing dispositions that can be used in the li-
brary and other classrooms, such as those 
available through Arthur Costa and Bena 
Kallick’s, Habits of Mind web site, http://
www.habits-of-mind.net/booklists.htm.

• linking grade-level teachers, area spe-
cialists, and parents with resources useful 
for project and lesson plan ideas that take 
their cue from various lab-time challenges.

aFFirming curious minds

As becomes clear to an observer of an 
open-inquiry lab in action, curiosity 
launches new explorations and sets critical 
and creative minds into gear. Curiosity and 
the zest for fi nding and solving challenges 
it sparks, can be taught. 

I wish I lived here.—Lab student

Children feel connected to a time and 
place that affi rms their choices and builds 
on the curiosity they have. They give back 
to the enterprise by helping to establish a 
dynamic environment full of vital learn-
ing energy. Students take ownership, not 

only of their hands-on challenges, but also 
of the program itself. As children discover 
and tell the story of what it takes to be in-
novative and industrious with thinking, 
they become part of the community that 
makes a great library tick. 

When it comes to preparing young 
minds for unknown future challenges 
and opportunities, this is what the indi-
viduals in corporations, policy think tanks, 
research labs, and the world at large are 
looking to see—openly curious individuals 
who are comfortable taking risks, eager to 
discover new quests, seek collaborations, 
and are geared toward making contribu-
tions with the possibilities they uncover. 
They are looking for what children intui-
tively seek to engage and offer to us so 
freely—the spirit to ask and to explore.
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